It was observed that e-learning has been questioned in term of its effectiveness in the learning process than that of blended learning, which is explained by Motteram (2006) as bringing together the traditional physical classes with the elements of virtual education. Moreover, Singh (2003) shows that e-learning is a part of blended learning and that blended learning mixes various event -based activities such as face -to -face classroom, live e-learning and selfbased learning. DeGuia (2004) expressed an advantage of blended learning as a relaxation with differentiated instructions to meet student needs, styles and interest. Clark and Mayer (2008) indicated that there is a range of definitions of blended learning. For example, Thorne (2003) suggests that blended learning is the integration between e-learning and face-to-face instruction. Mayadas and Picciano (2007) on the other hand, defines blended learning as simply a combination of online learning and face-to-face instruction; Garnham and Kaleta (2002) define such 'hybrid' courses with a more sequential perspective as, conventional courses with parts of their instructional activities running online, so that such an arrangement considerably cuts down the time students By spend in face-to-face classrooms. Blended learning is not only to blend different media. In designing, developing and delivering different types of blends -component, integrated, collaborative or expansive -the learning outcome must be in focus. This cannot be investigated without a look at the learners, the learning culture, the learning resources, the electronic infrastructure, the scalability and the maintainability of the proposed solution. Keengwe and Kang (2013) stated that "
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In the current study, blended learning took the form of a combination of face-to-face classroom teaching with When blended learning uses other pedagogical methods, such as problem-based learning and a community of inquiry, its effectiveness can be magnified. Therefore, it is necessary for teacher educators to integrate online activities and face-to-face activities in blended learning. Program designers should also connect online learning with face-toface learning or with fieldwork in teachers preparation programs. Collaborative learning, project-based methods, and problem-based learning ought to be integrated in blended learning because these activities can minimize student teachers' isolation, and enhance better understanding of the curriculum" (p.491).
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lecture and class formats and the use of an asynchronous online classroom. The students had to attend classes in person, but also had access to an asynchronous online classroom to undertake a range of learning activities based on their classes. These activities were included to enhance their knowledge through additional reading and through browsing relevant linked websites, with other activities such as self assessments, exercises and group tasks and structured discussions. The suggested strategy gives clues regarding improvement of the technology concepts. In addition, the researcher has an interest in understanding the students' needs in order to both increase the motivation and well-being of students and reduce student attrition. Many factors may affect academic achievement, psychosocial status, and personality. One particular factor that is of considerable interest is the domain of Self-Efficacy. Research has suggested that selfefficacy is important to not only the academic and social adjustment of students but also to their overall wellness and Chen and Jones (2007) found that the majority of students in the blended learning section indicated that they would take another accounting course using that approach if it was offered. However, some interesting differences were noted. Specifically, students in the traditional setting were more satisfied with the clarity of instruction. On the other hand, students in the blended-learning section felt more strongly that they gained an appreciation of the concepts in the field. Blended-learning students also indicated more strongly that their analytical skills improved as a result of the course. The results suggest that the two delivery methods were similar in terms of final learning outcomes, but that both may be improved by incorporating aspects of the other. In terms of the effects of BL strategy on self efficacy, Orhan (2007) found that students' self efficacy benefited 
study indicated that, blended learning enhanced significantly the EFL oral skills of the students of the experimental group due to the teaching treatment. This result explained that blended learning exposed students to unlimited interaction with a language user, using a sense of hearing, seeing and interacting. Also, the experimental groups were more interested in learning oral skills that leads to improving their performance. Hiltz and Murray (2005) found that face-to-face courses skillfully blended with online learning technologies and methodologies generally are rated by students as significant improvements over learning technology courses?
The study is intended to answer the following questions:
· What is the effect of using blended learning strategy based on enrichment activities on acquisition technology concepts?
· What is the effect of using blended learning strategy based on enrichment activities in improving selfefficacy towards learning technology courses?
Hypotheses of The Study
The study attempted to explore the following two hypotheses:
· The usage of a proposed blended learning strategy based on enrichment activities leads to higher acquiring of technology knowledge.
· The usage of a proposed blended learning strategy based on enrichment activities leads to better selfefficacy.
Purpose Of The Study
The purpose of this study is to test the effectiveness of the University. In detail, the proposed study investigates the impact of blended learning strategy in acquiring technology knowledge and determines whether it will lead to better self-efficacy towards learning technology courses in the future.
Methods

Population and Sample
The target population is all undergraduate students who are studying and will study educational technology courses 
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researcher chose one class randomly to be the experimental group. The period of study was about four weeks.
Variables of The Study
The independent variable was the teaching method 
The Students' Course Achievement Test
The second tool of the instruments of this study is the In order to perform the t-test procedures, two assumptions of normality and homogeneity of variance were tested. The normality was evaluated by using the One Sample Kolmogorov Smirnov Test and the Shapiro-Wilk Test, and the Levene's Test was used for the equality of variances.
Results Related To The Students' Marks In The Previous Information Technology Course
Results related to the students' marks in the Information Technology (IT) course at the foundation level were analyzed. Table ( 
Results
The First Hypothesis
The first hypothesis stated that the usage of blended learning strategy leads to the acquiring of technology concepts. To answer this question, the null hypothesis was formulated:
"there are no statistically significant differences between technology concepts achievement of the experimental group and that of the control group due to the instructional strategies.
To test the significance of these differences between the mean scores of both groups on grammar in the post-test, the independent t-test was computed as shown in Table   (5): As shown in that students' technology concepts achievement on the post-test which was improved due to the treatment in favor of the experimental group was taught by a blended learning strategy.
The Second Hypothesis
The second hypothesis stated that the usage of blended learning strategy improves self-efficacy. Table (7) shows that the students' self efficacy towards learning technology courses, is higher for the experimental group than the students in the control group (mean = 3.9517 and 3.5672 respectively) with less variations existing among students in the control group (SD=.67804) than the experimental group (SD=.74867).
As a pre-requisite for t-test, the scores were analyzed to verify normality. As shown in table ( To answer this question, the null hypothesis was formulated:
"there are no statistically significant differences between the self efficacy towards learning technology courses of the experimental group and that of the control group due to the instructional strategies. To test the significance of these differences between the mean scores of both groups on self efficacy in the post-test, the independent ttest was computed as shown in table (9) .
As shown in table (9), the Levene's Test for equality of variances indicated that the equal variances between the control and experimental groups is assumed (p>.05). And the t-test results indicated that no significant difference existed between the experimental and control in a self efficacy scale towards learning technology courses (t=1.424, p=.166 > 0.05). The students' self efficacy towards learning technology courses, on average, was higher in the experimental group than those in control group due to the instructional method, but the difference wasn't significant.
Discussions
In this section, the statistical treatment has been discussed. The results of the self efficacy questionnaire were analyzed by scoring the responses on the five-point Likert scale
ranged from "1" (Strongly Disagree) to "5" (Strongly Agree).
The self efficacy scales for the experimental and the control groups were constructed using 16-items. Cronbach Alpha was 0.952 for experimental group and 0.909 for controls.
The scores of the achievement test were analyzed to verify normality via Kolmogorov-Smirnov and Shapiro Wilk test.
The proposed learning strategy based on the enrichment activities used in the current study had a real effect in the acquiring of technology concepts. In fact, the experimental group performed significantly better in the test than the control group.
The first hypothesis was based on several studies that concentrate in the learning outcomes using blended · The virtual learning environment (VLE) should be one of the priorities in teaching and learning due to its flexibility for the learner.
· Conduct similar studies in using blended learning with other subjects.
Conclusion
The purpose of this study was to test the effectiveness of the proposed BL strategy in teaching technology concepts for undergraduate students. In detail, the proposed study investigated the impact of this strategy in acquiring technological knowledge on one side and to determine whether it will lead to improvement in self-efficacy towards learning technology courses in the other.
The sample consists of the students who studied TECH 1100 Findings indicate that students who were exposed to the blended strategy and enrichment program performed academically better than the students who did not. There are significant statistical differences at the level (α<= 0.05) between the two groups in achievement and self efficacy in favor of the experimental group indicating that enrichment activities had a strong impact on students'
achievement. It shows that in the students' technology concepts achievement in the experimental group scored higher than the student in the control group (mean = 70.0 and 51.79 respectively) with less variations existing among students in the control group (SD=15.51) than the experimental (SD=17.97). The students' self efficacy towards learning technology courses on an average, was higher in the experimental group than those in control group due to instruction method, but the difference wasn't significant. This indicated that there was no significant difference between the experimental and control in a self efficacy scale towards learning technology courses (t=1.424, p=.166 > 0.05).
It can be concluded that the blended learning approach has two benefits. One comes from the benefits of face-toface interaction between student to student and the faceto-face interaction between student to teacher, the other benefit come from online learning as well. In blended learning, the purpose is to establish a balance between online learning and face-to-face learning. In terms of the balance between face-to-face learning and online learning, the balance may vary from one course to another. Due to the basic features of some courses, faceto-face learning is used more, while in other courses online learning is used more. Still in another course, both learning methods are equally used (Osguthorpe and Graham, 2003) . A conclusion for a better blend of technology and teachers, schools must first focus on implementation to combine excellent technology and teaching. They must find and use the best available digital tools while also dramatically increasing the students' access to excellent , teachers. It would be easy to move toward blended learning while leaving students' access to great teachers.
Instead, schools should shift to blended learning while enhancing teaching effectiveness. Blended learning can make changes in the teaching profession, transforming it into the highly paid, opportunity-rich career the community needs it to be. And it can substantially boost the opportunities students have to learn and grow. To achieve that vision at scale, policymakers need to act and design a wide range of policies to produce a better blended learning in all schools.
